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Summary of inspection findings
1. Leaders have a clear focus on the wellbeing of pupils. Leaders engage in thoughtful self-evaluation 

which informs their work to further develop the school’s educational offering. This includes 
additions to the curriculum as well as additional resources to support pupils’ learning. As a result, 
pupils grow in confidence and resilience, and are well prepared for the next stage of their education.

2. Children in the early years experience a positive start to their education. Staff in the early years 
setting appropriately support children to develop their communication and social skills, as well as 
their confidence with numbers, through a range of carefully organised activities and well-chosen 
resources.

3. Pupils benefit from appropriate teaching by knowledgeable teachers. Pupils are well prepared for 
assessments and examinations in the core subject areas. Teachers provide detailed feedback and 
pupils receive suitable guidance on how to further improve their work. As a result, pupils make good 
progress during their time at the school.

4. Most teachers effectively adapt the learning tasks to meet the needs of all pupils, by providing 
support to those who find the work difficult and stretching those with higher prior attainment with 
more complex concepts. However, some teachers do not adequately consider the varying needs of 
pupils in planning lessons. This leads to less consistent progress for some pupils in these lessons.

5. Pupils understand right from wrong and their behaviour is very positive. Pupils are attentive and 
hard-working in lessons. They act thoughtfully and include each other in their play. Pupils learn how 
to respect everyone equally and demonstrate this in how they go about their daily lives at school.

6. Pupils learn to contribute to the school community. They are always willing to share in daily tasks to 
support the smooth running of the class. Pupils vote for form representatives who take forward 
ideas from their classes to leaders, to suggest further improvements to the school.

7. Adults at the school know how to look out for signs that a pupil’s wellbeing may be at risk. Staff 
know the procedures for recording and monitoring safeguarding concerns are robust. However, the 
processes for appropriately undertaking and recording all the necessary checks before a member of 
staff joins the school have not always been followed, and the monitoring of the record of these 
checks by leaders and governors has not been sufficiently thorough to identify and address these 
issues promptly.
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The extent to which the school meets the Standards

 Standards relating to leadership and management, and governance are not met.

 Standards relating to the quality of education, training and recreation are met.

 Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

 Standards relating to pupils’ social and economic education and contribution to society are met.

 Standards relating to safeguarding are not met.

Areas for action

The proprietor must ensure that:

- the leadership and management demonstrate good skills and knowledge

- fulfil their responsibilities effectively, so that the other standards are consistently met and

- they actively promote the wellbeing of the pupils 

so that:

 the wellbeing of pupils is safeguarded by ensuring that all recruitment checks are carried out in a 
timely manner.

Recommended next steps

Leaders should: 

 ensure that teaching consistently meets the needs of all pupils in the classroom.
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Section 1: Leadership and management, and governance
8. Leaders undertake effective self-evaluation. They have developed a suitable plan for further 

improving the quality of the education provided. For example, they have reviewed the curriculum 
and are working with teachers to develop further the quality of teaching and learning in the 
classroom. Leaders fulfil their responsibilities by ensuring that suitably qualified and experienced 
staff are employed to teach and supervise pupils, which they do effectively.

9. Leaders demonstrate a clear focus on developing the emotional and physical wellbeing of pupils. 
Leaders have considered and implemented initiatives such as emotional literacy support assistance 
(ELSA) alongside additions and improvements to the curriculum to encourage physical and mental 
wellbeing. Leaders ensure that pupils are listened to in school. This includes when pupils have a 
concern or if they wish to contribute their ideas to making improvements to the school.

10. Leaders develop clear policies and procedures, and ensure that staff understand and know how to 
follow them. Leaders in the early years ensure that the relevant statutory guidance is adhered to so 
that the setting provides an appropriate start to children’s education. Leaders ensure that effective 
liaison with outside agencies supports and promotes the wellbeing of pupils.

11. Leaders understand the processes required to recruit new employees in line with regulatory 
expectations, but have not ensured that they are followed correctly in all staff appointments. 
Leaders and governors check the single central record, but lack the knowledge and skills necessary 
to spot potential issues or errors made in carrying out procedures correctly or in recording dates on 
the record.

12. Governors monitor the work of leaders through a system of committees. Leaders’ reports help to 
prepare governors in advance of meetings. Governors question leaders, including safeguarding 
leaders, to assure themselves that the Standards are being met, although they do not exercise 
appropriate oversight of staff recruitment. Governors contribute to discussions regarding school 
self-evaluation and development although this process is driven principally by school leaders.

13. Leaders assess risk at a strategic level and put practical arrangements in place to promote the 
wellbeing and safety of pupils during the school day, for example when children in the early years 
travel the short distance to the main school by foot. School visits and residential trips are 
appropriately risk assessed, with dietary and medical information suitably collated.

14. Leaders appropriately share information with parents via the school’s website, regular newsletters 
and in written reports on their children’s progress. These reports are suitably detailed and 
informative, including a comment on each pupil’s wellbeing. Parents of children in the early years 
have access to an appropriate online system which allows them to review their children’s learning.

15. A suitable complaints policy is in place. Leaders respond to parental concerns and complaints in an 
appropriate and timely manner.

16. Leaders understand their responsibilities under the Equality Act 2010 and a suitable plan is in place 
to consider accessibility to the school and curriculum.
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The extent to which the school meets Standards relating to leadership and 
management, and governance

17. Standards are not met consistently with respect to leaders having the knowledge and skills 
necessary to ensure that recruitment checks are carried out in a timely manner.

18. As a result, Standards relating to leadership and management are not met.

19. Not all the relevant Standards are met. A schedule of unmet Standards is included at the end of 
the report.
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Section 2: Quality of education, training and recreation
20. A broad curriculum effectively promotes pupils’ learning in the core areas of linguistic, mathematical 

and scientific understanding, alongside a broad range of other subjects which teach the pupils 
creative, technological, physical and life skills. Leaders evaluate and implement effective adaptations 
to the curriculum, for example by introducing theatre arts to the timetable so that it is accessible for 
all pupils. Subject leaders consider the school’s context in their curriculum planning, for example by 
focusing on female astronauts and Queens of England in humanities studies.

21. Teachers are knowledgeable about their subjects. Teaching enables pupils to make good progress. In 
most lessons, high-quality planning results in teaching which leads to pupils often making rapid 
progress from their starting points. For example, younger pupils apply learning from spelling, 
punctuation, grammar and handwriting lessons to write newspaper articles which demonstrate well-
developed language skills.

22. Teaching fosters pupils’ self-motivation and encourages pupils to think for themselves. For example, 
pupils in Year 1 use a range of straws and lollipop sticks and mix colours sensitively to create their 
own individual artistic impressions of a tree. Pupils develop sophisticated writing skills because their 
teachers encourage them to grow their vocabulary independently, for example through the use of a 
thesaurus. Teachers promote a positive attitude to reading in pupils of all ages.

23. Many teachers give detailed feedback to pupils, either in verbal or written form, on their work, and 
this helps pupils to make further progress. Teachers give appropriate praise and encouragement to 
the pupils, who respond positively. Teachers often also provide clear criteria which guides pupils to 
complete their tasks successfully. Pupils learn to assess and edit their own work, for example using 
their ‘purple polishing pen’ to improve their draft writing in Year 1. 

24. Children in the early years develop their communication, phonics and writing skills. For example, 
children are able to plan their stories to have a beginning, middle and end, and then write them 
independently with a well-developed awareness of spelling, and with well-formed handwriting. 
Teachers use a variety of suitable methods to help children to develop their confidence working with 
numbers, for example counting objects in their play activities, counting on from numbers and 
working out how many more would be needed to achieve a given number. 

25. Pupils who have special educational needs and/or disabilities (SEND) are effectively identified by a 
suitably experienced and qualified team. Consequently, appropriate plans are put in place to provide 
support, some of which is provided through additional guidance from this team in lessons. Pupils 
also benefit from effective individual support which focus on strengthening their understanding in 
key areas of learning. 

26. Teachers appropriately monitor the progress of pupils who also speak languages other than English, 
but who are nonetheless predominantly fluent in their speaking and writing. Teachers are aware 
that these pupils may still need help to support their understanding of complex structures, for 
example the correct use of tenses.

27. In many lessons, teachers appropriately adapt learning tasks in order to meet the needs of pupils 
who have different levels of prior attainment. This includes teachers using textbook resources in 
mathematics which can vary the complexity of the questions, and pupils being offered different 
levels of challenge in their verbal reasoning exercises. This helps pupils who might find a subject or 
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topic difficult to develop their understanding at a suitable pace, whilst enabling those with higher 
prior attainment to be challenged, so that all pupils make progress.

28. However, in some lessons, teachers do not give sufficient consideration to how best to adapt their 
teaching and activities to meet the needs of all pupils. In these lessons, teachers do not identify well 
enough which pupils need additional support to ensure that they understand their learning. These 
pupils instead rely on additional support outside the lesson to help them make good progress. At 
times this is also the case for pupils with higher prior attainment who are not challenged well 
enough to develop a deeper understanding. Consequently, in these lessons pupils make less 
consistent progress and do not achieve as well as they could.

29. Leaders use a range of assessment information to monitor the progress pupils are making over time, 
both individually and as cohorts. Children in the early years are suitably assessed to ensure that they 
are ready to move onto Year 1 by the end of Reception. Older pupils move on to a range of senior 
schools, including those which have competitive entry procedures. A number of pupils achieve 
scholarships for their academic potential or for their skill in disciplines such as drama.

30. Pupils, including children in the early years, experience a suitable range of extra-curricular activities. 
These include ballet, martial arts, computer coding, and other appropriate and engaging physical, 
creative and intellectual pursuits. The school’s extra-curricular offering encourages pupils to pursue 
their interests and develop new skills.

The extent to which the school meets Standards relating to the quality of education, 
training and recreation

31. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional 
wellbeing
32. Pupils, including children in the early years, experience an appropriate and varied curriculum of 

physical education, coached by knowledgeable teachers. Pupils learn choreography in their theatre 
arts lessons which also develops their physical fitness. Children in the early years experience a range 
of suitable activities which helps them to develop their gross and fine motor skills. Pupils have the 
opportunity to enjoy an array of fitness-related activities during their recreational time.

33. Pupils study wellbeing issues and learn techniques to address them, in their personal, social, health 
and economic (PSHE) education curriculum. Children in the early years are taught yoga and 
mindfulness. They show a well-developed understanding of the need for time and space in a busy 
day to take a moment for themselves. Pupils know that they are able to get help from adults in 
school if they have any worries. Pupils reflect positively on the addition of ELSA with trained adults 
who can provide appropriate support when needed and can refer pupils to counselling if it is 
required. As a result of this learning and support, pupils develop a robust awareness of their own 
wellbeing and consequently demonstrate and articulate high levels of confidence and resilience.

34. Pupils learn about healthy relationships and how they can manage friendship issues. Pupils 
demonstrate that they understand how to be tolerant of each other and respect difference, treating 
all people equally. Pupils are highly supportive of one another, offering mutual encouragement in 
and out of the classroom.

35. The curriculum, which meets statutory guidance on the teaching of Relationships and Sex Education 
(RSE), includes suitable lessons about how the human body changes during puberty. Pupils learn 
effectively about human reproduction at the appropriate point of the science curriculum. Parents 
are appropriately consulted and informed about the topics being taught.

36. Pupils are diligent and focused on their learning because their teachers are consistent in how they 
manage and encourage pupils’ behaviour. Pupils are attentive in their activities, sensible when 
eating their lunch and thoughtful of others when enjoying recreational periods. They listen to their 
teachers and follow instructions, moving sensibly between lessons. Children in the early years 
understand the need for silence when crossing the road and resume their conversations when told 
that it is safe to do so.

37. Leaders record and monitor any incidents of unkindness so that such behaviour can be addressed 
and tracked to avoid escalation. Consequently, bullying is very rare but, when it does occur, leaders 
are swift to act.

38. Leaders deploy adults effectively to monitor indoor and outdoor spaces during recreation time. 
Supervision is appropriate throughout the school day, including the pupils’ transition to and from 
caregivers at the beginning and end of school. Children in the early years are closely supervised 
when they walk the short distance to and from the main school site.

39. Attendance levels at the school are high. Leaders nevertheless monitor records for any patterns of 
absence which might be a cause for concern. Leaders know to liaise with external agencies where 
this might be the case. Pupils are appropriately registered twice daily and any unknown absence is 
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followed up promptly to ensure the school knows that pupils are safe. Leaders ensure that the local 
authority is notified of pupils joining or leaving the school at non-standard transition points.

40. The school buildings and site are appropriately maintained. Any health and safety issues are 
identified and rectified swiftly. Leaders ensure that all health and safety requirements are met, for 
example water testing and electrical safety. A suitable fire risk assessment is in place, with works 
arising from an external audit of fire safety carried out appropriately. Risk assessments for trips are 
detailed and thorough.

41. Staff are suitably trained in first aid, including paediatric first aid. The medical needs of the pupils are 
met promptly, and parents are informed of any illness or injury. There is suitable accommodation for 
short term medical needs and first aid.

The extent to which the school meets Standards relating to pupils’ physical and mental 
health and emotional wellbeing

42. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution 
to society
43. Leaders ensure that pupils deepen their understanding of fundamental British values such as the 

rule of law and mutual respect. This is achieved through both the PSHE curriculum and a programme 
of assemblies and visiting speakers. For example, teachers conduct a mock trial with older pupils so 
that they develop an understanding of how the judicial system operates, as well as learning aspects 
of the law such as the age of criminal responsibility. 

44. Through moments of national significance such as the general election, teachers encourage pupils to 
consider the value of democracy, including exploring the history of female suffrage. Pupils value the 
opportunity to participate in democratic processes within school. Children in the early years vote on 
which soft toy to purchase as a class reward and teachers remind them that, even if their desired 
result was not chosen, their views have nevertheless still been considered. Older pupils vote for 
pupil leaders and for form representatives, who meet with school leaders to suggest improvements 
such as playground equipment. Charity monitors research and present their ideas to other pupils, 
who then vote on which good causes to support. Pupils submit thoughtful ideas for the eco 
committee to consider how the school community might improve its environmental awareness and 
impact.

45. Visiting speakers encourage pupils to consider their future career paths and challenge stereotypes. 
For example, pupils learn about female leaders in the field of space exploration from an industry 
representative, supporting the teaching pupils experience in their PSHE and humanities lessons. In 
science lessons pupils research and present their findings on what employment in a range of 
scientific disciplines might involve.

46. Pupils develop their understanding of finance and money. Children in the early years role-play in 
shops and learn to count with coins. Teaching challenges pupils in Year 3 to appropriately budget for 
a class party. Older pupils learn about finance and tax including a visit to the Bank of England. They 
also plan and execute a business plan to ‘make £5 grow’ by marketing and selling goods and 
experiences to parents and other pupils at a fair.

47. Pupils have a clear ability to distinguish right from wrong and have high expectations of themselves 
and those around them to demonstrate the school’s values. They value the opportunity to 
contribute to the school community by taking turns to be daily helpers, supporting teachers and 
other pupils in daily routines. Children in the early years take turns to be responsible for tidying up 
their learning areas. Pupils in Year 5 are trained to be playground helpers, playing with pupils from 
younger years and helping them to resolve any minor disagreements. Older pupils also become 
wellbeing representatives. Pupils in Year 6 understand that they are role models to the rest of the 
school, and behave accordingly, showing kindness to younger pupils and helping them to be 
confident as they progress through the school.

48. Pupils learn about and are respectful of cultures other than their own, whether through their 
religious education and PSHE lessons or through assemblies which mark festivals such as Eid, Diwali, 
Hanukkah and Christmas. These assemblies are sometimes presented by parents who are keen to 
share the practices, traditions and history of their diverse cultures. Pupils learn about the differences 
in daily life in countries around the world. For example, in their humanities studies pupils find out 
how people in some countries have to manage without a reliable supply of electricity.
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The extent to which the school meets Standards relating to pupils’ social and economic 
education and contribution to society

49. All the relevant Standards are met.
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Safeguarding
50. Leaders have put in place appropriate policies and procedures to keep children safe. Staff and 

governors are trained regularly so that they are aware of the latest updates to statutory guidance, 
for example keeping children safe in education (KCSIE). Safeguarding leaders are trained at the 
appropriate level and have the seniority within the school to carry out their roles effectively. 

51. Safeguarding procedures specific to the early years, for example those restricting the use of camera-
enabled devices in the setting, are followed appropriately. Leaders have implemented filtering and 
monitoring software which allows them to track online activity by staff or pupils and to safeguard all 
members of the school community when they are using the internet at school.

52. Staff know how to spot signs that a pupil might be at risk from harm and understand how to make a 
referral either to the safeguarding leaders or directly to external authorities. Safeguarding leaders 
have an appropriate understanding of the potential contextual risks to pupils at the school. The 
safeguarding team appropriately records concerns using an online system which allows them to 
monitor ongoing incidents as well as tracking any potential patterns that may give cause for concern. 
Safeguarding leaders liaise effectively with external agencies in order to provide support to pupils 
and their families.

53. Pupils have a variety of ways in which they can share their concerns, including worry boxes which 
can be used anonymously. Pupils are confident that they will be listened to by school staff. Pupils are 
confident in their knowledge of how to keep themselves safe, including when online.

54. Governors exercise oversight of safeguarding procedures by reading reports prepared by the 
safeguarding team which appropriately share anonymised information about safeguarding concerns, 
and asking questions in meetings to probe the effectiveness of the response from the safeguarding 
team. Governors visit the school regularly and speak to staff and pupils to assure themselves that 
policies and procedures are being followed appropriately.

55. Staff are well trained in safeguarding. They understand that they need to be vigilant with regard to 
the behaviour of other adults and that they should report any occasion where their own behaviour 
might be called into question. However, this was not specified in the code of conduct as required 
under KCSIE. This omission was rectified during the course of the inspection.

56. Although leaders and governors know that pre-employment recruitment checks need to be 
completed at certain points of the recruitment process, these have not always been carried out in a 
timely manner and in accordance with the Standards. Some checks on prohibition from teaching and 
management have been carried out after the appointment of a member of staff. When clearances 
from the Disclosure and Barring Service (DBS) have been delayed, appropriate risk assessments have 
not always been completed. 

57. Leaders maintain an appropriate central record of staff appointments. This is monitored by leaders 
and governors. However, given the late recruitment checks as well as a number of data entry errors, 
which were noted and rectified during the inspection, this monitoring is not sufficiently rigorous to 
ensure that the Standards are met consistently.



14

© Independent Schools Inspectorate 2024 Seaton House School – July 2024

The extent to which the school meets Standards relating to safeguarding

58. Standards are not met consistently because not all recruitment checks are carried out in a timely 
manner.

59. Not all the relevant Standards are met. A schedule of unmet Standards is included at the end of 
the report.
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Schedule of unmet Standards
Section 1: Leadership and management, and governance

The following standards in this section of the Framework are not met.

Paragraph number Standard
ISSR1 Part 8, paragraph 
34(1)

The standard about the quality of leadership and management is met if the 
proprietor ensures that persons with leadership and management 
responsibilities at the school – 

34(1)(a) demonstrate good skills and knowledge appropriate to their role so that the 
independent school standards are met consistently 

34(1)(b) fulfil their responsibilities effectively so that the independent school standards 
are met consistently; and 

34(1)(c) actively promote the wellbeing of pupils.

Safeguarding

The following Standards in this section of the Framework are not met.

Paragraph number Standard
ISSR Part 3, paragraph 7 The standard in this paragraph is met if the proprietor ensures that –
7(a) arrangements are made to safeguard and promote the welfare of pupils at the 

school; and
7(b) such arrangements have regard to any guidance issued by the Secretary of 

State.

1 The Education (Independent School Standards) Regulations 2014 (‘ISSR’)
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School details
School Seaton House School

Department for Education number 319/6062

Registered charity number 800673

Address Seaton House School
67 Banstead Road South
Sutton
Surrey
SM2 5LH

Phone number 020 8642 2332

Email address office@seatonhouse.sutton.sch.uk

Website www.seatonhouse.sutton.sch.uk

Proprietor Seaton House School Limited

Chair Mrs Judith Evans

Headteacher Mr Carl Bates

Age range 2 to 11

Number of pupils 163

Date of previous inspection 20 to 21 November 2019
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Information about the school
60. Seaton House School is a day school for female pupils located in Sutton, Surrey. The Nursery admits 

both boys and girls . The school is a charitable trust overseen by a board of governors. Since the last 
inspection a new headteacher was appointed in September 2021.

61. There are 55 children in the early years comprising two Nursery classes and one Reception class.

62. The school has identified six pupils as having special educational needs and/or disabilities (SEND). No 
pupils in the school have an education, health and care (EHC) plan.

63. English is an additional language for 11 pupils.

64. The school states its aims are to create a caring family environment which inspires creativity, 
confidence and academic excellence.
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Inspection details
Inspection dates 2 to 4 July 2024

65. A team of three inspectors visited the school for two and a half days.

66. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods and assemblies

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with the chair and other governors

 discussions with the head, school leaders, managers and other members of staff

 discussions with pupils

 visits to the learning support area and facilities for physical education

 scrutiny of samples of pupils’ work

 scrutiny of a range of policies, documentation and records provided by the school.

67. The inspection team considered the views of pupils, members of staff and parents who responded 
to ISI’s pre-inspection surveys.



19

© Independent Schools Inspectorate 2024 Seaton House School – July 2024

How are association independent schools in England inspected?

 The Department for Education is the regulator for independent schools in England.

 ISI is approved by the Secretary of State for Education to inspect independent schools in England, 
which are members of associations in membership of the Independent Schools Council.

 ISI inspections report to the Department for Education on the extent to which the statutory 
Independent School Standards, the EYFS statutory framework requirements, the National 
Minimum Standards for boarding schools and any other relevant standards are met. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




